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INTRODUCTION 
 

San José State University (SJSU), located in downtown San José, California, was founded in 1857 as the oldest public institution of higher education in California. SJSU was founded as the Minns’ 
Evening Normal School and was dedicated to training teachers as the region experienced a population boom in the wake of the Gold Rush. Now one of 23 campuses in the California State University 
System, SJSU is designated as an Asian American and Native American Pacific Islander-Serving Institution and a Hispanic-Serving Institution. 
 
SJSU houses eight disciplinary colleges in business, education, engineering, health and human sciences, humanities and the arts, professional and global education, science, and social sciences plus 
the College of Graduate Studies. The university offers 143 bachelor’s degrees, 95 master’s degrees, four doctoral degrees, 11 credential programs, and 38 certificates. As of spring 2022, the university 
enrolled 30,693 students, of which 27,701 were undergraduate students and 8,507 were graduate students, and employed 4,300 employees, of which 1,957 were faculty. 
 
SJSU is accredited by the Western Association of Schools and Colleges. The last review took place in 2022 and resulted in an accreditation term of six years. The university responds to professional and 
specialized accreditors in a variety of disciplines such as art and design, business, engineering, nursing, psychology, social work, and speech-language pathology.  
 
The MPH program was founded in 1970 with a mission to prepare community health education practitioners to serve Northern California. The program now offers the MPH in community health 
education in both place- and distance-based modalities. The MPH program is housed in the Department of Public Health and Recreation in the College of Health and Human Sciences. The college 
also houses 
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A1. ORGANIZATION & ADMINISTRATIVE PROCESSES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Partially Met  

Designates appropriate committees 
or individuals for decision making, 
and implementation 

 The program’s official committee structure includes the 
MPH Curriculum Committee and the MPH Admissions 
Committee. In addition, the core faculty meet weekly to 
discuss a variety of program-related topics and issues such 
as accreditation, student issues, and community 
partnerships. 
 
The MPH Curriculum Committee is responsible for MPH 
degree requirements, curriculum design, and student 
assessment policies and processes. The Curriculum 
Committee is intended to meet weekly during the 
academic year and includes t
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The department’s Research, Tenure, and Promotion 
Committee makes decisions about research and service 
activities, and one program faculty member serves on this 
committee. 
 
During the site visit, faculty described regular meetings 
among MPH core faculty meetings and provided evidence 
of discussions related to individual students and 
community partners. Site visitors validated that these 
meetings allow core faculty to interact in ways that benefit 
the program. However, these meetings do not address all 
elements required by this criterion.  
 
The concern relates to the lack of implemented 
administrative processes and structures to affirm the 
program’s ability to fulfill its mission and goals and to 
conform to the conditions for accreditation. Through 
discussions with program leaders and faculty, the site visit 
team was unable to confirm that the program’s committee 
structure operates as defined, and the program provided 
no evidence, such as agendas, notes, or minutes, to 
document an operational programmatic committee 
structure. Core faculty members appear to function as a 
collaborative team and were able to provide evidence of 
some discussions about specific curricular issues (outside 
of the committee structure presented in the self-study), 
but there was no evidence of recent discussions or 
decisions related to student assessment policies and 
processes, overall curriculum design, or programmatic 
research and service priorities. 
 
Program faculty engage in committees and decision-
making at the departmental, college, and institutional 

Committee 
 
Attachment C includes the Charter 
for the SJSU MPH Program 
Admissions Committee 
 
Attachment D includes the Charter 
and Meeting Notes for the SJSU 
MPH Evaluation Committee 
 
Attachment E includes the Charter 
and Meeting Notes for the SJSU 
MPH CEPH Committee 
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levels. Program faculty serve on the SJSU Committee to 
Enhance Equity and Diversity, SJSU Online Committee, 
college- and department-level curriculum committees, 
and the department’s Career Explorations Committee. 
Faculty also serve in institutional leadership and liaison 
roles, including with the SJSU Black Spartan Advisory 
Council and the Black Leadership and Opportunity Center. 
 
The self-study reports that departmental faculty, including 
tenure-track, lecturer, and adjunct categories, interact 
with one another at monthly department meetings. 
However, during the site visit, faculty noted that adjunct 
faculty are primarily public health professionals working 
full-time in the field. To be respectful of their time, adjunct 
faculty can voluntarily join meetings, but it is not required. 
The MPH fieldwork coordinator, who is an adjunct 
lecturer, regularly interacts with core 
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potential solutions with students and agree on program 
changes, when feasible.  
 
During the site visit, students verified the program’s 
intentionality in obtaining student feedback and 
implementing changes. For example, one student who 
met with the site visit team serves as the lead for her 
cohort. Students reported significant inconsistencies in 
participation grades from a faculty member, and the 
concern was not re
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B1. GUIDING STATEMENTS 
 

Criterion Elements Compliance 
Finding 
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The concern relates to the lack of evidence that the 
program consistently implements an evaluation plan that 
aluation plan that 
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During the site visit, faculty indicated that data collection 
and evaluation plans were evolving, and faculty were at 
the stage of identifying gaps and where new tools or 
methods can be added to supplement existing processes. 
For example, faculty discussed providing incentives for 
completion of surveys with poor response rates.  
 
The department chair started in her role four months 
before the site visit and was working to create a 
framework that leverages faculty and staff strengths. As a 
first step, a new faculty member has taken the lead on 
developing, strengthening, and implementing the 
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B3. GRADUATION RATES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 
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B4. POST-GRADUATION OUTCOMES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Met  

Collects, analyzes & presents data 
on graduates’ employment or 
enrollment in further education 
post-graduation for each public 
health degree offered 

 The program reports positive post-graduation outcomes 
that exceed the required threshold for each of the three 
cohorts in the reporting period. Although the most recent 
cohort had not yet reached 12 months post-graduation at 
the time of the site visit, the program had collected data 
on all graduates by the time of final self-study submission. 
The program uses a yearly alumni survey, reviews of 
LinkedIn profiles, and personal connection or engagement 
with MPH graduates to collect post-graduation placement 
da
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B5. ALUMNI PERCEPTIONS OF CURRICULAR EFFECTIVENESS 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Partially Met  

Defines qualitative &/or 
quantitative methods designed to 
provide meaningful, useful 
information on alumni perceptions 
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had not yet finalized plans to address the low response 
rates at the time of the site visit. 
 
As noted 
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C1. FISCAL RESOURCES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 
Met  

Financial resources currently 
adequate to fulfill stated mission & 
goals & sustain degree offerings 

 The program receives sufficient funds through a mix of 
funding sources to fulfill its mission and goals. The place- 
and distance-based delivery modalities are funded 
separately. 
 
State funds support the place-based program; this process 
starts with the CSU System allocating funds to individual 
campuses. The Office of Student Affairs distributes funds 
to the college, which in turn distributes funds to the 
department. The program makes budget requests to the 
department. State funds cover on-campus faculty salaries 
and operational costs. Operational costs include staff 
salaries and benefits, accreditation-related expenses, 
office equipment and supplies, faculty travel, hospitality-
related expenses, and marketing/promotion costs.  
 
Student tuition supports the distance-based program. 
Expenses include salaries and benefits for online course 
instructors and recruitment-specific travel. 
 
New place-based or tenure-track faculty may be hired only 
when such lines are allocated to the department by the 
university. The university determines a specific number of 
new faculty for each academic year, and the provost 
allocates these faculty lines in consultation with college 
deans, primarily based on the number of student FTEs.  
 

Click here to enter text. 
 
 

 
 
 

Financial support appears 
sufficiently stable at time of site 
visit 
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3 faculty members per 
concentration area for all 
concentrations; at least 2 are PIF; 
double-counting of PIF is 
appropriate, if applicable 

 The program has adequate faculty resources to support its 
single MPH offering. At the time of the site visit, the 
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C4. PHYSICAL RESOURCES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 
Met  

Physical resources adequate to 
fulfill mission & goals & support 
degree programs 

 The program’s physical resources are sufficient to support 
the degree program. The department is housed in the 
Spartan Complex, which includes five offices for tenure-
track faculty, one shared office for lecturer faculty, and a 
conference room. Each tenure-track program faculty 
member has an assigned private office. If needed, faculty 
can request lab space through the college.  
 
Classroom space is assigned each semester, and 
assignments depend on course enrollment. In fall 2022, 
the program was assigned seven classrooms to support 
courses delivered through the place-based modality. 
 
The self-study identifies shared student spaces as an area 
for growth. MPH students do not have any dedicated 
shared spaces. During the site visit, faculty explained that 
students can reserve the conference room. Additionally, 
MPH students can access the graduate lab and reserve 
study rooms in the Dr. Martin Luther King, Jr. Library. 
Students who met with the site visit team did not raise any 
concerns about physical space and said that university 
resources were sufficient to meet their needs. 

Click here to enter text. 
 
 

 
 
 

Physical resources 
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C5. INFORMATION AND TECHNOLOGY RESOURCES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 
Met  

Adequate library resources, 
including personnel, for students & 
faculty 

 The program’s library and technology resources are 
adequate and stable. The Dr. Martin Luther King, Jr. Library 
is a merged university and public library with a mission to 
“bring people, ideas, and information together through its 
spaces, resources, and expertise to facilitate community 
building, innovation, and knowledge creation.” The facility 
features an Adaptive Technology Center, a Writing Center, 
student learning commons, a virtual reality lab, a sound 
studio, group study rooms, and library classrooms. Library 
access for students and faculty is available in person and 
virtually. The library provides students and faculty access 
to over 470 dn71.34 372ba
ET
Q
q
317.93 83.064 271.34 376.15 re
W* n
BT
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¶ PH 205A: Quantitative Methods for Public Health 
Practice I 

¶ PH 205B: Quantitative Methods for Public Health 
Practice II 

¶ PH 215: Qualitative Methods for Public Health 

¶ PH 262: Health Policy & Organization 

¶ PH 265: Environmental Health 

¶ 
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D2. MPH FOUNDATIONAL COMPETENCIES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 
Partially Met  

Assesses all MPH students, at least 
once, on their abilities to 
demonstrate each foundational 
competency (see worksheet for 
detail)  

 The program addresses foundational competencies 
through 15 required courses. In addition to the eight 
courses listed in Criterion D1, all students complete the 
following courses:  
 

¶ PH 201: Groups & Training: Theory and Practice 

¶ PH 225: Evaluation Methods for Public Health Practice 

¶ PH 276: Community Organization and Health 
Promotion 

¶ PH 277: Multicultural Communication for Health 
Professionals 

¶ PH 291C: Professional Skills for Public Health Practice 

¶ PH 291P: Professional Development 

¶ PH 263/293: Public Health Leadership & 
Administration 

 
All MPH students complete the same courses; however, 
there are differences in didactic coverage and assessment 
opportunities between place- and distance-based 
modalities. Site visitors reviewed each modality separately, 
where appropriate. The D2 worksheet presents reviewers’ 
findings. 
 
The concern relates to the lack of an appropriate 
assessment for competencies 8 and 21 for both place- and 
distance-based students. During site visit discussions, the 
course instructor for PH 277: Multicultural Communication 
for Health Professionals confirmed that there is no formal 

Regarding Competency 21, since 
the site visit, the department chair 
and MPH Curriculum Committee 
have met what the director of the 
School of Nursing. Notes from the 
meeting can be found in 
Attachment B, "12/14/22 
Interprofessional Brainstorm 
Session between Nursing and 
MPH." One proposed activity is to 
have MPH students participating in 
activities with Nursing and 
Occupational Therapy students in 
the Nursing simulation lab on 
campus. Steps are also being taken 
to have MPH students participate in 
the annual citywide disaster 
preparedness training and 
simulation that is coordinated by 
the Santa Clara Valley Medical 
Center. In the Spring 2023 
semester, the MPH Curriculum 
Committee will initiate the 
development of the activities to 
meet this competency in 
cooperation with the Nursing and 
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D3. DRPH FOUNDATIONAL COMPETENCIES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 
Not Applicable  

 
D4. MPH & DRPH CONCENTRATION COMPETENCIES 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Partially Met  

Defines at least five distinct 
competencies for each 
concentration or generalist degree 
in MPH & DrPH. Competencies 
articulate an appropriate depth or 
enhancement beyond foundational 
competencies 

 The program defines five competencies for its community 
health education concentration that delineate an 
appropriately advanced set of knowledge and skills. The 
competencies reflect the program’s guiding statements’ 
emphasis on community health, evidence-based practice, 
and health equity.  
 
The program addresses the competencies in a subset of 
the courses referenced in Criteria D1 and D2. Assessment 
activities include an evaluation plan, theory-based 
program plan, advocacy project, stakeholder interview, 
and technical poster presentation. Reviewers’ findings are 
summarized in the D4 worksheet. 
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interview can be conducted over the phone, Zoom, or 
email b
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Site visitors reviewed five samples of student work. The 
examples included work from field placements at 
Trumbull’s Prevention Partners, University of California 
San Francisco Medical Center, CommUniverCity, Las 
Lomitas Elementary School, and the Hallmark Youth 
Summit. Work products included resource maps, 
PowerPoint presentations, data analysis, and infographics 
for health promotion among teachers.  
 
Preceptors who met with the site visit team said that the 
interns coming from SJSU are strong students whose work 
adds value to their organizations. Additionally, alumni said 
that the fieldwork experience was an important part of 
their graduate education. Both preceptors and students 
were complimentary of the course instructor’s efforts to 
support all participants in finding the right match for each 
opportunity and throughout their experience. 
 
The first concern relates to the lack of a structure and 
documented expectations that ensure that students’ work 
aligns with this criterion’s requirements: at least two work 
products that are mapped to five competencies, at least 
three of which are foundational. Among the samples 
provided for review, reviewers noted inconsistencies. 
Some student portfolios included two work products 
appropriately mapped to competencies, but others did 
not, and some portfolios referred to work products that 
were not included for site visitors to review. The handbook 
that guides the experience requires that learning 
objectives be tied to competency areas, but not to specific 
competency statements.  
 
The course instructor confirmed that there is no defined 
expectation for at least two work products, and students 

online students in advance of the 
next cohort's fieldwork experience, 
which will begin in August 2023. 
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are not required to document how their products align 
with specific competencies from Criteria D2 and D4. 
Students who met with the site visit team seemed 
unaware that the APE was linked to competencies at all.  
 
The second concern relates to the lack of evidence that 
faculty assessment of APE products focuses on 
competency demonstration. Reviewers found no evidence 
in the provided handbooks or in conversations with faculty 
that faculty assess student work for competency 
attainment.  

 
D6. DRPH APPLIED PRACTICE EXPERIENCE 

 

Criterion Elements Compliance 
Finding 

Team’s 
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Faculty reviews student project & 
validates demonstration & 
synthesis of specific competencies 

 health plan. Students complete the exam in 13 hours over 
three days. Two faculty reviewers assess the final product 
using a grading rubric that is mapped to the CEPH 
foundational competencies. The program has identified 
that the comprehensive exam requires synthesis of 
14 foundational competencies. While the rubric is not 
specifically mapped to the program’s concentration 
competencies, program faculty explained that the exam 
was designed to require students to create a 
comprehensive health plan and require synthesis of skills 
defined in the concentration competencies. Upon review 
of the student samples, reviewers confirmed that the 
exam addresses both foundational and concentration 
competencies. 
 
Students must earn an overall score of 70% or higher and 
at least 70% on each section to successfully pass the exam. 
Students can retake up to two sections of the exam. If 
students fail more than two sections or do not pass the 
retake, they must complete additional preparatory work 
and take a different exam the next time it is offered. The 
program offers the exam three times per year. 
 
Samples of student comprehensive exams from May 2019 
to May 2022 demonstrate that students produce high-
quality written work. The comprehensive exam results in 
the development of a comprehensive health plan with a 
focus on different health topics (e.g., obesity, asthma, lead 
poisoning) and populations. The exams are similar in 
structure and require a problem statement, needs 
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timeline, cultural capacity, technical assistance, and 
dissemination. 
 
The second ILE option is a thesis, during which students 
conduct original research. The thesis option requires a 
faculty mentor and thesis committee with three to five 
members. The third ILE option is an independent project, 
in which students collect, analyze, and report data with 
the support of a faculty mentor and community partner.  
 
The thesis and independent project options require 
additional prerequisites, including a research methods 
course. These options often require students to remain 
enrolled in the program beyond the typical two-year 
period. During the site visit, faculty estimated that 
approximately three to four students completed the thesis 
or written project as their culminating project in the past 
eight years. In the past three years, only one student 
completed an independent written project. This project, in 
collaboration with a Federally Qualified Health Center, was 
an exploratory, mixed methods project related to African 
and African American mothers’ wellness.  
 
The concern relates to the lack of evidence that the thesis 
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D8. DRPH INTEGRATIVE LEARNING EXPERIENCE 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Not Applicable  

 
D9. PUBLIC HEALTH BACHELOR’S DEGREE FOUNDATIONAL DOMAINS 
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D12. PUBLIC HEALTH BACHELOR’S DEGREE CROSS-CUTTING CONCEPTS AND EXPERIENCES 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Not Applicable  

 
D13. MPH PROGRAM LENGTH 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Met  

MPH requires at least 42 semester 
credits or equivalent 

 The program requires 42 semester credits for graduation. 
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D15. BACHELOR’S DEGREE PROGRAM LENGTH 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Not Applicable  

 
D16. ACADEMIC AND HIGHLY SPECIALIZED PUBLIC HEALTH MASTER’S DEGREES 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding
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All students have access to IT services, online library 
services, the Campus Counseling Center, and other 
academic support services. These resources are made 
available to online students via Canvas. During the site 
visit, students reported excellent experiences with the IT 
Division and with Canvas overall. 
 
The program uses DUO two-factor authentication to verify 
student identity and to allow only the assigned user to 
access each account. Formal university communication, 
access to the Canvas platform, and access to the SJSU 
Spartan App Portal all require DUO login. 
 
Upon admission, students receive a unique student 
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team reviewed CVs for faculty and confirmed appropriate 
alignment between courses and faculty training, 
professional expertise, scholarship, and practice. 

 
E2. INTEGRATION OF FACULTY WITH PRACTICE EXPERIENCE 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Met  

Employs faculty who have 
professional experience in settings 
outside of academia & have 
demonstrated competence in public 
health practice 

 The program has faculty with demonstrated competence 
in public health practice who share their varied 
experiences and expertise with students.  
 
One PIF previously held positions in the public, private, 
and non-profit sectors. For example, she served as 
director of planning and evaluation with Kaiser 
Permanente and director of health education with the 
American Cancer Society.  
 
Another PIF has held positions in county hospitals and 
Medicare settings. For example, she has worked with 
Lumetra, a quality improvement organization working 
with Medicare hospitals and with the San Francisco Public 
Health Department’s environmental health section. 
 
Other PIF have worked with organizations including Youth 
UpRising, Sutter Health Center for Health Systems 
Research, 
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Department and the California Department of Public 
Health. 
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During the site visit, the team learned of several informal 
mechanisms to assess faculty instructional effectiveness. 
Although not required, many faculty do mid-semester 
check-ins with students to see how the course is 
progressing and to elicit feedback. Due to the shorter 
duration of online courses, faculty often do weekly check-
ins with students. The faculty advisor regularly hears 
feedback from students through one-on-one advising and 
by meeting with elected student leaders. When issues are 
raised, they are taken directly to instructors, to the 
department chair, and/or to the core MPH faculty for 
discussion and troubleshooting. Students who met with 
the site visit team said that the program is open to 
feedback for improving its courses and confirmed these 
informal feedback mechanisms. 
 
The Center for Faculty Development provides services and 
resources for advancement in instructional effectiveness. 
Topics have included inclusive teaching, teaching during 
COVID-19, anti-racist pedagogy, gender-inclusive 
pedagogy, accessible education, universal design for 
learning, and remote teaching. Additionally, t
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meet regularly to share teaching experiences, brainstorm 
better ways of teaching the material, and coordinate ways 
to scaffold and build the progression of courses. 
 
To assess the instructional effectiveness of its faculty 
complement, the program tracks three indicators. The 
first measure is student satisfaction with instructional 
quality. The SOTE includes two questions related to 
student satisfaction with teaching: 1) whether faculty 
demonstrated relevance of the course content and 
2) whether faculty were responsive to questions and 
comments from students. Aggregated data from the last 
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E4. FACULTY SCHOLARSHIP 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Met  

Policies & practices in place to 
support faculty involvement in 
scholarly activities 

 The program has clear scholarship expectations for 
faculty. Research, scholarship, and creative activity (RSCA) 
is considered for promotion and tenure in addition to 
teaching and service. RSCA achievements encompass a 
broad, holistic definition of research. Department and 
university leaders explained to site visitors that the 
university began placing a greater emphasis on RSCA 
about five years ago and committed increased support for 
these activities, including through start-up funding for 
each tenure-track faculty hire. Faculty confirmed that 
these resources have been beneficial for building their 
RSCA portfolio. 
 
Historically, tenure-track faculty taught four classes in 
each fall and spring semester. Now, there is a buy-out 
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pandemic, vaccination status among college students, 
neighborhood characteristics of food insecurity, food 
access during the COVID-19 pandemic, attitudes of breast 
cancer survivors toward mobile applications for breast 
cancer, effective case management models for patients 
prescribed HIV pre-
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E5. FACULTY EXTRAMURAL SERVICE 
 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Met 
 

 

Defines expectations for faculty 
extramural service  

 The program’s service activities align closely with its goal 
to “collaborate with community partners in service 
activities…that contribute to eliminating health disparities 
and promote social justice.” 
 
In addition to teaching and research, extramural service is 
a primary consideration for faculty advancement. The 
program follows the departmental retention, tenure, and 
promotion guidelines for all tenure-track faculty. Service 
activities are grouped into four categories. The first three 
categories include unsatisfactory (i.e., no documented 
service activities), baseline (e.g., informal peer 
mentorship, regular student advising, establishing and 
nurturing community partnerships), and good (e.g., high 
volume/quality student advising, mentoring students in 
research, peer mentorship, curricular revision, and cross-
campus collaborations). The final category, excellent, 
includes service activities that align with this criterion’s 
definition of extramural service. Excellent service 
activities include partnerships with community agencies, 
academics, and other stakeholders to impact policy 
and/or practice improvement to address social problems, 
providing professional service to agencies or community 
partners, testimony to the legislature or other 
stakeholders to address social problems, and serving as a 
guest editor for a journal. 
 

Click here to enter text. 
 
 

 
 
 Faculty are actively engaged with 

the community through 
communication, consultation, 
provision of technical assistance & 
other means  
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Faculty can receive up to eight hours of release time to 
support extramural activities, equal to three weighted 
units or 20% of their time. The Center for Faculty 
Development and the Office of Faculty Success provide 
faculty with additional resources related to extramural 
service. 
 
Program faculty integrate service activities into 
instruction. For example, one PIF serves as a journal 
reviewer for four peer-reviewed journals. In the research 
methods course, he integrates lessons from this work 
related to critically reading research articles and 
preparing manuscripts for submission. While other 
examples presented in the self-study do not align with this 
criterion’s definition and expectations, faculty provided 
additional examples of appropriate extramural service 
activities during the site visit. For example, one faculty 
member serves on the Hep B Free Campaign and 
integrates best practices for community outreach into his 
courses. 
 
Other examples of faculty service include work with a 
community advisory board for Black farming in the 
Chesapeake Bay area, presentations to other universities 
on preparing suicide crisis workshops, and serving as a 
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program is appropriately engaged in extramural service, 
this gap in the program’s data collection efforts is 
discussed in Criterion B2.  

 
F1. COMMUNITY INVOLVEMENT IN SCHOOL/PROGRAM EVALUATION & ASSESSMENT 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Partially Met  

Engages with community 
stakeholders, alumni, employers & 
other relevant community partners. 
Does not exclusively use data from 
supervisors of student practice 
experiences 

 The program 
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The MPH curriculum was revised in 2020 in response, 
partly, to feedback from the MPH Advisory Board’s 2019 
meetings. Revisions included the addition of courses in 
program evaluation and quantitative and qualitative 
research methods. Community partners emphasized the 
need for students to graduate with skills in training, 
assessment, evaluation, and professionalism.  
 
The concern relates to the lack of regular engagement of 
external partners for feedback in the areas required by 
this criterion: student outcomes (including data from 
employers), overall planning processes, curriculum, and 
the self-study process. The only recent documented 
feedback from external stakeholders was internship 
preceptors’ perceptions of student readiness for the 
workforce, which is helpful but not sufficient for this 
criterion’s expectations.  





50 
 

Students who met with site visitors described service 
opportunities as a strength of the program and said that these 
activities help them to understand how they may stay engaged 
in public health post-graduation. 

 
F3. DELIVERY OF PROFESSIONAL DEVELOPMENT OPPORTUNITIES FOR THE WORKFORCE 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response Council Comments 

 Not Met  

Provides activities that address 
professional development needs of 
the current public health workforce 

 The program could not provide any examples of 
professional development to the workforce over the last 
three years. The program provided examples of engaging 
the workforce, including its alumni; however, these 
examples demonstrated professional development 
opportunities for MPH students and networking 
opportunities. First, MPH students interviewed alumni and 
community partners about their experiences during 
COVID-19 and created a viewbook for students to read and 
engage with alumni. Second, the program hosted 
Purposeful Storytelling, a Zoom workshop for community 
partners to share their stories with faculty and students in 
real time. The final example was National Public Health 
Week events for students to network with and learn from 
current public health professionals.  
 
The concern relates to the absence of any documented 
professional development activities that were developed 
and implemented for the existing public health workforce 
in recent years. 
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G1. DIVERSITY & CULTURAL COMPETENCE 

 

Criterion Elements
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Perceptions of climate regarding 
diversity & cultural competence are 
positive 

 encompasses a diversity of identities and experiences 
related to race, ethnicity, gender, language spoken at 
home, and country of birth. 
 
The program advances this goal by reviewing admissions 
applications from students and job applications from 
potential faculty and staff from diverse, underrepresented 
backgrounds. The program participates in recruitment 
events at neighboring CSU campuses. Graduate students 
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The concern relates to the lack of defined goals, actions, 
and strategies to increase the representation of and 
support the persistence and ongoing success of its priority 
student and faculty populations. The existing goal is very 
broad, and the actions and strategies described in the self-
study are not sufficiently well-tailored to address the self-
defined priority populations.  
 
The program has incorporated elements of diversity into its 
planned syllabus review process. The review will ensure 
that each syllabus includes a diversity statement, university 
policies that address diversity and inclusion, and program 
learning objective 5 (Apply the principles and skills of 
effective inclusive and multicultural practice when 
engaging with…diverse cultures and backgrounds).  
 
Quantitative data related to the diversity of the program’s 
faculty complement and student body indicate that many 
types of diversity are reflected in these populations. For 
example, MPH faculty include Hispanic/Latinx, Black, 
Asian, L
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reported that the department somewhat provides identity 
inclusivity, and 84% reported that the department does not 
or only somewhat provides a collaborative environment. 
Program faculty who met with the site visit team explained 
that previous department leaders did not encourage 
community building. However, faculty said that their public 
health 
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All core faculty undergo a university-mandated annual 
training for their roles as advisors. Additionally, the 
College of Graduate Studies offers just-in-time trainings 
three times a semester. MPH faculty who met with the 
site visit team described attending trainings on emerging 
topics related to student needs and services.  
 
In addition to required advising sessions and 
appointments by request, a formal orientation process 
introduces students to the program. Place-based students 
attend two, two-hour orientation sessions during the first 
few weeks of their first fall semester. The first session 
provides an overview of the program including 
expectations and resources. The second session provides 
technology and library resources training with the public 
health librarian. Distance-based students attend an 
orientation via Zoom in the summer before their first 
course begins, which includes information on registration 
and materials required for their first course. During 
Campus Week, online students receive four in-person, 
cohort-style orientation sessions. These sessions cover 
the program overview, expectations, and resources; 
campus resources, including financial aid; technology 
training with eCampus services; and library resources 
training with the public health librarian. Students receive 
the student handbook, study guide, and course 
worksheet, and these materials are available to all 
students on the Canvas portal.  
 
The program collected data on student satisfaction with 
advising for the first time in summer 2022 as part of its 
student exit survey. Thirteen on-campus students 
responded to the survey; eight (62%) strongly agreed and 
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four (31%) somewhat agreed that faculty advising was 
appropriate for their needs. Twenty-nine online students 
responded to the survey; seven (25%) strongly agreed and 
eight (29%) somewhat agreed that faculty advising was 
appropriate for their needs. Four students (14%) 
somewhat disagreed, and two students (7%) strongly 
disagreed that faculty advising was appropriate to meet 
their needs. The remaining seven students (25%) neither 
agreed nor disagreed. 
 
Reviewers noted the mixed results related to student 
satisfaction with academic advising, particularly for 
distance-based students. At the time of the site visit, the 
program had not followed up with students for additional 
feedback or context. While the response rates were low, 
the neutral and negative responses suggest additional 
follow up would benefit the program’s ongoing program 
evaluation and quality improvement efforts, as described 
in Criterion B2.  
 
Students who met with the site visit team were 
complimentary of individual faculty availability and of the 
faculty advisor. They said that faculty hold virtual and in-
person office hours via Zoom and by appointment, 
respectively. They also said that faculty are respectful of 
student time and needs and are always available to 
provide guidance.  
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which alumni talk about their graduate school 
experiences and how these led to their current 
placements.  
 
The program also works closely with its Career Center 
liaison who provides access to services such as resume 
and cover letter development, career fairs, meetings with 
employers, job postings, and networking opportunities.  
 
In addition to services for current students, the program 
provides career services to its alumni. Specifically, the 
MPH alumni listserv provides a space for alumni to seek 
public heath jobs and networking opportunities. It also 
allows alumni to stay engaged with the program after they 
have graduated.  
 
The program surveyed students on their level of 
satisfaction with career advising as part of its 2021-22 
current student survey and received a 70% response rate 
(71 responses). Approximately 60% of respondents 
agreed or strongly agreed that there are opportunities to 
meet with a career advisor and that career advising in the 
program is appropriate for their needs. About 27% of 
respondents responded neutrally to both questions.  
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H4. STUDENT RECRUITMENT & ADMISSIONS 
 

Criterion Elements
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evidence of quantitative ability. Students should also have 
demonstrated multicultural experience and a clear 
commitment to public health as demonstrated through 
work or volunteer experiences. The program prefers that 
applicants have two years of post-baccalaureate health-
related experience.  
 
The program assesses its success in recruiting and 
enrolling a qualified student body by tracking the 
percentage of newly matriculating students with previous 
public health-related and multicultural experience. The 
program aims to have 83% of matriculating students have 
experience in these areas. In the last three years, 56%, 
49%, and 77% of matriculating students had these 
experiences. 

 
H5. PUBLICATION OF EDUCATIONAL OFFERINGS 

 

Criterion Elements Compliance 
Finding 

Team’s Evidence for Compliance Finding School/Program Response 
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AGENDA
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11:15 am Curriculum 2 

Participants Topics on which participants are prepared to answer team questions 

Vicky Gomez, DrPH, Assistant Professor 
Anji Buckner, EDD, Assistant Professor  
Monica Allen, DrPH - Associate Professor, Department Chair 
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