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such as exam questions, lecture notes, or homework solutions without instructor consent. This
prohibition includes sharing information with third parties and on websites.
You must obtain the instructor’s permission to make audio or video recordings in class. Such
permission allows the recordings to be used for your private, study purposes only. The recordings are
the intellectual property of the instructor; you have not been given any rights to reproduce or distribute
the material.
Permission from the instructor, whether in writing or orally, may extend to either a single class or the
entire semester.
In classes where active participation of students or guests may be on the recording, permission of
those students or guests must be obtained as well.

 

Zoom Classroom Etiquette
Mute your microphone: To help keep background noise to a minimum, make sure you mute your
microphone when you are not speaking.
Be mindful of background noise and distractions: Find a quiet place to “attend” class. To the greatest
extent possible:

Avoid video setups where people may be walking behind you, people talking/making noise, etc.
Avoid activities that could create additional noise, such as shuffling papers, listening to music in
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PLO 2 Critically evaluate pedagogy, curricula and instructional materials grounded in quality indicators
of evidence-based practices for students with disabilities.
PLO 3 Plan, design, implement, and mneal
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3. 3. Classroom Assignments ( 5X10=50 points total)

Students will work in groups in class to complete projects, presentations, quizzes, and other tasks.

4.     Collaboration Experience Assignments (100 pts
total)
Addresses the following TPEs: U3.4, U4.6, ECSE1.5, ECSE2.2, ECSE3.8, ECSE 4.9, ECSE 6.5, ECSE6.1,      ECSE
6.11, ECSE6.12, ESN 1.1, ESN 1.11, ESN 2.4, ESN 4.7, M/M 2.4, M/M 2.7, M/M 4.6

 

Students will work in pairs throughout the semester to deepen their understanding of the importance of
collaboration while developing the skills needed to collaborate with a variety of stakeholders. You will work
withyour assigned partner as you develop your skills in collaboration. Given the different nature of the
credentials,assignments will differ slightly for M/M and ECSE students, and will include:

 

Phase 1
1. Revisiting CA curricular frameworks

Deliverable. Identify what content you want to teach

 

1. Identifyinguniqueneedsoffocusstudents(onewithdisabilities;oneemergentbilingual)

Deliverable: Getting to Know You Template for Focus Students with:

current proficiency in reading, writing, and speaking/listening in English and mastery of the primary
language
prior academic knowledge related to the specific content you plan to teach
social identity (student self-concept derived from a perceived membership in a social group that is
evident in classroom interactions)
cultural and linguistic resources and funds of knowledge
prior experiences and interests related to the content you plan to teach
developmental considerations (e.g., social-emotional, typical and atypical child/adolescent
development)

Phase 2

1. Collaboratingtoaddfurtherelementsof co-teaching, UDL,differentiation,andinclusivedesign



Deliverable: Step 1 of Lesson Plan Template

To add co-teaching to the Lesson Plan Template, add the following details to lesson plan template:

 

How would you modify the lesson for co-teaching?  What would the GE teacher be able to do? The SE
teacher? How would specially designed instruction be embedded to address the targeted IEP goals? How
would accommodations be enacted for students with IEPs? How would you incorporate paraeducators into
the lesson plan

 

Assign members to sections of the lesson plan and develop the lesson plan collaboratively

Phase 3
1. Having a GE teacher evaluate the connection to standards and pedagogical practices in the appropriate

discipline
2. Having another group in class evaluate the lesson plan and provide feedback
3. Reflect on feedback from the group and GE teacher

 

Deliverables:

1) signed general education teacher and group feedback on the lesson plan

2) Reflection paper (1-2 pages) on feedback from the group and GE teacher

 

 

 





C+ 77 up to
80

C 73 up to
77

C- 70 up to
73

D+ 67 up to
70

D 63 up to
67

D- 60 up to
63

F Below 60

 
Late Policy
It is part of the ethos of the Department of Special Education to prepare students for the role of special
education teacher. This role requires careful attention be paid to due dates (e.g., a late IEP meeting can -
and has - lead to legal action). It is, therefore, important that you practice the skills necessary to manage
your time as part of your coursework. Therefore, submission portals for assignments will close two weeks
after the submission deadline. Students will need to request permission to submit an assignment more
than two weeks late.

 

At the same time, it is important to practice grace. Please contact me BEFORE the due date to make
arrangements if you will not be able to submit the assignment on time. Otherwise, grades will automatically
have a 10% deduction on the points earned for each week the assignment is turned in late as follows:

 

Days Late Late
Deduction

Notes

1-6 days 10% No need to contact
instructor

7-13 days 20% No need to contact
instructor

14-20 days 30% Must contact
instructor

21+ days 40% Must contact
instructor



 

** Any discussion or collaborative activity will not be accepted as late work. These activities will not be
accepted past their due date as they require interaction with your classmates to be successful. If your group
needs help scheduling common time for collaborative assignments, contact your instructor.  **

 

 University Policies
Per University Policy S16-9 (PDF) (http://www.sjsu.edu/senate/docs/S16-9.pdf), relevant university policy
concerning all courses, such as student responsibilities, academic integrity, accommodations, dropping and
adding, consent for recording of class, etc. and available student services (e.g. learning assistance,
counseling, and other resources) are listed on the Syllabus Information
(https://www.sjsu.edu/curriculum/courses/syllabus-info.php) web page. Make sure to visit this page to
review and be aware of these university policies and resources.

 Course Schedule
EDSE 228A - Spring 2024 Course Schedule

Schedule is subject to change – Any changes will be announced in class and on Canvas

WEEK

DATE

MODE

TOPICS READINGS ASSIGNMENTS

1

Jan 24

ONLINE

●      Introductions/syllabus review

●      Collaboration and transition: Why
this is the most important class in the
program

●      Developing group norms

   

2

Jan 31

 

●      Foundations for transition and
collaboration

Ch 1, 2 Classroom
Assignment 1

http://www.sjsu.edu/senate/docs/S16-9.pdf
/curriculum/courses/syllabus-info.php


3

Feb 7

ONLINE

 

●      Working in Teams

●      IEP one Page Summary

●      Getting input from all Team
Members

 

Ch 3

Acar & Blasco
(2018)

Online Session
Assignment 1

4

Feb 14

 

●      Working with Families

●      Prepping for parent interview

●      Parental Safegaurds

CA Education
Code §51100-
51133 (1998)

Doren et al. (2012)

Lo (2012)

Turnbull & Turnbull
(2002)

Classroom
Assignment 2

5

Feb 21

ONLINE

 

●      Interpersonal collaboration Ch 4

 

 

Online Session
Assignment 2

Collaboration
Phase 1 due

6

Feb 28

 

●      Difficult interactions

●      Establishing parity

Ch 9

 

Classroom
Assignment 3

7

March 6

ONLINE

●      Working with paraprofessionals

●      Practice-based coaching

Snyder et al.
(2015)

 

Online Session
Assignment 3

Parent Interview
and reflection due

 







15

May 1

ONLINE

 

Collaboration for
transition

●     

  TransitionCoalition.org Modules:
Session 1,2, and 3;

https://transitioncoalition.org/online-
modules/ (Submit screen

shots of quizzes on Canvas)

 

16

May 8

●      Work Week   Work on Collaboration Project

 

Final
Exam

 

●      NO CLASS
SESSION

  Collaboration project – Phase 3

 

 


