
� Contact Information

Instructor: Sudha V. Krishnan, Ed.D.
(Section 1)

Email: sudha.v.krishnan@sjsu.edu

Office Hours:  By Appointment or Tuesdays
4:00-6:00pm

Class            Tuesday 7:00-9:45

Classroom: SH 230

Prerequisites: Department consent

� Course Information
Course Description

Strategies for effective communication and collaboration practices with members of the various teams that
plan and serve students receiving special education services. Emphasis in planning transitional life
experiences across the lifespan.
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We prepare candidates to be transformative leaders in the field, and lifelong learners who respond to
racism, ableism, bigotry, and prejudice in their schools and communities. To this end, we center anti-racist
and anti-ableist policies and practices in our teaching, research, and service to disrupt systemic racism that
has historically prevented full inclusion and equity for students with disabilities including our BIPOC (Black,
Indigenous, People of Color) students, staff, and faculty. We engage culturally sustaining pedagogies and
the principles of UDL in our coursework and fieldwork, partnering with our local districts to push for the
success of students with disabilities in inclusive settings.
 
LCOE Department of Special Education Program Learning Outcomes

PLO 1 Assess and identify the educational needs and strengths of students with disabilities from
diverse socioeconomic, cultural and linguistic backgrounds.
PLO 2 Critically evaluate pedagogy, curricula and instructional materials grounded in quality indicators
of evidence-based practices for students with disabilities.
PLO 3 Plan, design, implement, and monitor linguistically and culturally appropriate instruction that
meets the unique needs of students with disabilities.
PLO 4 Apply knowledge of the purpose, characteristics, and appropriate use of different types of
assessments used for special education eligibility, placement, and service selection.
PLO 5 Utilize research-based knowledge and theoretical, conceptual�oprp
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� Course Requirements and Assignments
Success in this course is based on the expectation that students will spend, for each unit of credit, a
minimum of 45 hours over the length of the course (normally three hours per unit per week) for instruction,
preparation/studying, or course related activities, including but not limited to internships, labs, and clinical
practica. Other course structures will have equivalent workload expectations as described in the syllabus.

ASSIGNMENTS POINTS PERCENTAGE

     

     

   

Parent interview ai@pr tr t t n.

Aa

pIĀa က avt.

Aa

pIninrt偋eက .Aap Ia 偋v 偋epint 

�

Aap

IninIc偋e 偋epint .

ap

edrttdtrcnt က ra d  trĀle.

AapAIp

�

Aep

�

RsemtsAs 

Geys e  we crlynilg bS�NIE§儀IENETf  fNETf  fEsEf  EsE renis willaOgiito interitriasperanisof csph lltlat o me�hrse�tsngth o°ito interisEE �e☀estrucs ion enis wsb뀀lat neyaObedar怀onlaNw wo ih o°ito intep瀀yihe�nis wsb뀀lon laOgisws stined iyito intep瀀p瀀E �rlyn iyo mrr怀oo triurtlats, aucilstrlynhe�hsws stctat llt iy(no ir怀 aul 뀀asribede�ho aoa





Detailed instructions will be included on Canvas regarding what you will be expected to turn in upon
completion of the module.

Online Transition Module 2

Students will complete the online modules from TransitionCoalition.org; Sessions 1, 2, and 3

Using the link:

https://transitioncoalition.org/online-modules/ (Submit screenshots of quizzes on Canvas)

1. Reflection on Documentary Film Including Samuel

Students will watch the documentary film Including Samuel available on Kanopy database at the MLK
library website.

To access the film: sign into OneSearch; Go to Databases; Click on Kanopy and search for Including Samuel.

Write a reflection paper on the film using the following prompts:

1. Summarize the media presentation, focusing on key themes and takeaways related to educating
students with disabilities in inclusive environments.
2. Analyze how collaboration and communication between stakeholders (e.g., parents, special
education teachers, general education teachers, paraeducators, service providers, administrators)
were portrayed.
3. Reflect on the strengths and areas for improvement in how the media represented inclusive
education practices.
4. Discuss how the media influenced your understanding of inclusive education and collaboration.
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Grade Percent Grade Percent Grade Percent

A 97 or
above

A- 94 up to
96

 

B+ 91 up to
93

B 88 up to
90

B- 85 up to
87

C+ 82 up to
84

C 79 up to
81

C- 76 up to
78

Late Policy

It is part of the ethos of the Department of Special Education to prepare students for the role of special
education teacher. This role requires careful attention be paid to due dates (e.g., a late IEP meeting can -
and has - lead to legal action). It is, therefore, important that you practice the skills necessary to manage
your time as part of your coursework. Therefore, submission portals for assignments will close two weeks
after the submission deadline. Students will need to request permission to submit an assignment more
than two weeks late.

At the same time, it is important to practice grace. Please contact me BEFORE the due date to make
arrangements if you will not be able to submit the assignment on time. Otherwise, grades will automatically
have a 10% deduction on the points earned for each week the assignment is turned in late as follows:

 

Days Late Late
Deduction

Notes

1-6 days 10% No need to contact
instructor

7-13 days 20% No need to contact
instructor

14-20 days 30% Must contact
instructor

21+ days 40% Must contact
instructor



 

** Any discussion or collaborative activity will not be accepted as late work. These activities will not be
accepted past their due date as they require interaction with your classmates to be successful. If your group
needs help scheduling common time for collaborative assignments, contact your instructor.  **

The California Commission on Teacher Credentialing (CCTC) requires that students complete their
credential coursework with a GPA of 3.0 or higher. Students planning on pursuing a teaching credential in
ECSE should, therefore, strive to earn a grade of B or higher in all credential coursework.

Department Grading Policy

It is the policy of the Department of Special Education that students must have completed 80% of the
course work assigned in order to qualify for an incomplete in the class. The final arrangements for making
up the incomplete grade (i.e., the due date) will be negotiated between the student and faculty member.

 
̗ University Policies

Per University Policy S16-9 (PDF) (http://www.sjsu.edu/senate/docs/S16-9.pdf), relevant university policy
concerning all courses, such as student responsibilities, academic integrity, accommodations, dropping and
adding, consent for recording of class, etc. and available student services (e.g. learning assistance,
counseling, and other resources) are listed on the Syllabus Information
(https://www.sjsu.edu/curriculum/courses/syllabus-info.php) web page. Make sure to visit this page to
review and be aware of these university policies and resources.
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Feb 4

Asynchronous

 

●      Working in Teams

●      IEP one Page Summary

●      Getting input from all Team
Members

 

Ch 3

Acar & Blasco
(2018)

Video Lecture on
Canvas

Online Session
Assignment 1

 

Feb 11

In-Person

 

●      Working with Families

●      Prepping for parent interview

●      Parental Safegaurds

CA Education
Code §51100-
51133 (1998)

Doren et al.
(2012)

Lo (2012)

Turnbull &
Turnbull (2002)

Classroom
Assignment 2

 

Feb 18

Asynchronous

 

●      Interpersonal collaboration Ch 4

 

Classroom
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March 11

In-Person

●      Introduction to co-teaching

●      Co-teaching for equity

 

Ch 7, 8

Pratt et al. (2017)

 

Classroom
Assignment 4

 

March 18

Asynchronous

 

 

 

●      Differentiating Instruction

●      Modifications and
Accommodations

 

 

Ch 5, 6

 

 

Online Session
Assignment 4

 

March 25

In-Person

 

 In class work time for
collaboration projectassignment

Classroom
Presentation by
Groups on work
so far

Classroom
Assignment 5

April 1

gՐ t 5 Cruc



April 8

In-Person

●      Introduction to transition
policies and evidence-based
practices

 

 Morningstar et
al. (2017)

Explore NTACT;
ECTA

 

Classroom
Assignment 6

 

Collaboration
ProjectDue

 

April 15

Asynchronous

●      Evidence-based practices for
transition
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Module 1:
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